





IRRATIONAL BELIEFS AS MEDIATOR IN THE RELATIONSHIP BETWEEN 
































IRRATIONAL BELIEFS AS MEDIATOR IN THE RELATIONSHIP 
BETWEEN ACTIVATING EVENT AND STRESS AMONG SECONDARY 












A Dissertation Submitted in Partial Fulfilment of the 
Requirement for the Award of the  





The Faculty of Management 

























































 First, I would like to express my gratitude and appreciation to my 
warmhearted supervisor, who is also my mentor, Dr. Mastura Binti Mahfar for 
always ready to share, guide, and encourage me during the completion of this 
dissertation.  
 
 My gratitude also goes to the respondents (teachers of the selected secondary 
schools) and all parties that involved directly or indirectly in this thesis for their 
corporation and support in succeeding this study. 
 
 Lastly, I would like to take this opportunity to express my gratitude to my 
beloved family especially my parents for encouraging me unconditionally and my 
friends who had helped me and fully support me during the ups and downs along the 






















The main purpose of this study is to identify to what extent irrational beliefs act as 
mediator in the relationship between activating event and stress among secondary 
school teachers. The research objectives of this study are to identify the different 
levels of irrational beliefs (B) and also level of stress among secondary school 
teachers, to identify the effect of activating event (A) on stress (C), the effect of 
activating event (A) on irrational beliefs (B), the effect of irrational beliefs (B) on 
stress (C) and also to identify irrational beliefs (B) as mediator in the relationship 
between activating event (A) and stress (C) among secondary school teachers. A total 
of 250 teachers from five secondary schools were selected as the respondents for this 
study. The measurements employed for the data collection were Soal Selidik Sistem 
Kepercayaan Guru (SSKG) and Soal Selidik Peristiwa dan Tekanan Guru (SPTG). 
The data were analyzed using descriptive and inferential analyses. The Rasch 
analysis was employed in the pilot test of the study. The analyses comprised of 
normality, simple regression and hierarchical multiple regression. The results of 
hierarchical multiple regression were verify by applying the Sobel Test. The findings 
of the study indicate that activating event (A) act as significant predictor of stress (C), 
activating event (A) as significant predictor of irrational beliefs (B) and irrational 
beliefs (B) as significant predictor of teacher stress (C). The findings of the study 
reveal irrational beliefs to be partial mediator in the relationship between activating 
event and stress. The ABC model of the REBT approach was found to be suitable for 
studying secondary school teachers undergoing irrational beliefs and stress. The 
awareness of teachers regarding irrational beliefs must be enhanced so that more can 
be done to change irrational beliefs into rational beliefs and hence reduce the stress 














Tujuan utama kajian ini adalah untuk mengenal pasti sejauh mana kepercayaan tidak 
rasional bertindak sebagai pengantara dalam hubungan antara peristiwa dan tekanan 
di kalangan guru sekolah menengah. Objektif kajian ini mengenal pasti tahap 
kepercayaan tidak rasional dan juga tahap stres di kalangan guru-guru sekolah 
menengah, untuk mengenal pasti kesan peristiwa pada tekanan, kesan peristiwa pada 
kepercayaan tidak rasional, kesan kepercayaan tidak rasional pada tekanan dan juga 
untuk mengenal pasti kepercayaan tidak rasional sebagai pengantara dalam hubungan 
antara peristiwa dan tekanan di kalangan guru sekolah menengah. Seramai 250 orang 
guru dari lima buah sekolah menengah Skudai dipilih sebagai responden kajian. Soal 
Selidik Sistem Kepercayaan Guru (SSKG) dan Soal Selidik Peristiwa dan Tekanan 
Guru (SSPTG) merupakan ukuran yang digunakan bagi pengumpulan data. Data 
dianalisis dengan menggunakan analisis deskriptif dan inferensi. Selain itu, analisis 
Rasch telah digunakan dalam ujian perintis kajian. Analisis yang dijalankan dalam 
kajian ini termasuk regresi mudah dan regresi berganda hierarki. Keputusan regresi 
berganda hierarki disahkan oleh Ujian Sobel. Dapatan kajian menunjukkan peristiwa 
bertindak sebagai peramal signifikan kepada tekanan, peristiwa sebagai peramal 
signifikan kepada kepercayaan tidak rasional dan kepercayaan tidak rasional sebagai 
peramal signifikan kepada tekanan guru. Dapatan kajian telah menunjukkan 
kepercayaan tidak rasional bertindak sebagai  pengantara separa dalam hubungan 
antara peristiwan dan tekanan. Demi itu, Model ABC dalam pendekatan REBT 
didapati sesuai untuk kajian kepercayaan tidak rasional dan tekanan guru sekolah 
menengah menjalani. Kesedaran terhadap kepercayaan tidak rasional guru perlu 
digalakkan supaya dapat diubah kepada kepercayaan rasional dan dengan itu 
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This study aims to explore the relationship between irrational beliefs, 
activating event and stress experienced by secondary school teachers in Skudai, 
Johor Bahru, Malaysia.  The purpose of this study was to examine irrational beliefs 
as mediator in the relationship between activating event and stress among secondary 
school teachers through extensive theoretical study of irrational beliefs and teacher 
stress.  The study begins with the research background, statement of problem, 
objectives and hypotheses, significance of the study, scope of the study and its 
limitations.  Conceptual and operational definitions of irrational beliefs, activating 








1.2 Research Background 
 
 
 The teaching profession is an occupation exposed to high risk for stress 
(Azlihanis et al., 2009).  Teaching has been proven to be a stressful job by many 
researchers in previous studies (Shirley & Kathy, 2002) and treated as the field most 
affected by stress (Lucica, 2012).  Sveinsdottir, Gunarsdottir, and Fridriksdottir 
(2007) state that, the working environment for teacher is highly stress-provoking.  
Teachers have to cope well with their task, including provide knowledge and educate 
students at the same time, marking homework, handling student discipline problem, 
dealing with parents, student performance, paper works etc.  Teachers in Malaysia 
have to respond to the increasing demands of students and parents, as well as the job 
requirements imposed by Ministry of Education Malaysia.  Therefore, the stress 
levels of teachers in Malaysia are steadily increasing (Nurul Izzah et al., 2010).  In 
addition, mental illness among teachers has became an increasing problem in many 
countries (Bauer et al., 2005; Bauer et al., 2007; Webber, Weltle and Lederel, 2006), 
and situations such as psychiatric and psychosomatic disorders can worsen and lead 
to premature retirement (Sveinsdottir et al., 2007).  
 
 
 Stress has been generally defined as an unpleasant emotional experience 
associated with feelings of anger, anxiety, tension, and frustration and linked with 
specific environmental triggers (Kyriacou, 2001).  In situations where demands are 
high, the amount of control within the individual was low, and limited support or 
help is available, stress is most likely to occur (Nurul Izzah et al., 2010).  An 
individual may be stressed when they experienced unpleasant emotional triggered by 
environmental factor.  Teaching is among one of profession where teacher need to 
balance physical, emotional and mental strain between students, workload, 
colleagues and administrations in daily life.  The differences of stress experienced by 
teachers may lay in how they perceive and cope with the change they faced (Ellis et 
al., 1997).  According to Kyriacou (2001), teacher stress is defined as experiences 
among teachers which are associated with unpleasant and negative emotions 
resulting from the working environment, such as anxiety, anger, frustration, 




 “Teacher stress” has become a field of study for many researchers in many 
countries recently and this scenario can be clearly seen from the increased amount of 
studies on teacher stress (Kyriacou, 2001; Hanizah, 2003).  According to Health and 
Safety Executive (2000) from the United Kingdom, teaching is the most stressful 
occupation when compared to other occupations, such as nursing, managing, 
professional and community service occupations.  The Health and Safety Executive 
(2000) also reveals that two out of five teachers in the United Kingdom suffer from 
stress, compared one out of five workers from other occupations.  According to 
Meehan (2011), teachers are under a great deal of pressure due to the increasing state 
mandates and emphasis on student performance.  The idea of the performance of 
their students being made public can be very over overwhelming for teachers.  Thus, 
the risk of burnout and stress are increasing.  Therefore, the measuring of teacher 
stress is essential and plays an important role in understanding the process that lead 
to teacher stress (Azlihanis et al., 2009).   
 
 
 The factors that lead to stress are called stressors and or “activating event” in 
this study, based on the Rational Emotional Behaviour Therapy (REBT) approach.     
According to National Union of Teachers (2009), stressors such as disruptive student, 
workload and lack of support had put teachers’ mental health in danger.  These 
circumstances can increase the level of stress when an individual receives a stressor.  
The model for teacher stress proposed by Richard and Christine (1989) includes 
teaching history and personal factors as the stressor for job stress.  Dealing with 
students’ problem behavior is also considered as an important source of teacher 
stress as shown in studies on the teaching profession (Kokkinos, 2007).  Gutpa (1981) 
emphasizes that environmental, organizational, and individual are the three major 
types of stressor.  Meanwhile some urban teachers are burdened by policies 
emphasizing test scores, teaching a high numbers of students with complex learning 
and mental health needs unmet, and they reported high rates of job dissatisfaction 







 However, irrational belief was found to behave as mediator in the relationship 
between activating event and stress (Jacofsky, 2005). “Irrational beliefs” are defined 
by Dryden and Neenan (2004) as unhealthy beliefs that will contribute to low 
performance.  Anderson (2000) advocated that irrational beliefs are unrealistic, 
illogical, and often lie on inaccurate premises or deductions.  “Irrational beliefs” are 
command and not true, and will lead to disturbed emotions, and do not help in 
attaining goals (Walen et al., (1992).  Rational beliefs and irrational beliefs are 
basically the two types of beliefs that lie within an individual.  According to REBT 
theory, “stress” is determined by how individuals perceive and evaluate stressful 
events, and not determined by actual event occurred in their daily life (Ellis et al., 
1997).  In other words, stress was not determined by the activating event in a 
person’s life but by a person’s beliefs.  This statement is further supported by Long 
(2010) who states that teacher lack awareness of thoughts and emotions often have 
difficulties in responding to adverse student behavior.  Thus, the need to study on 
teacher irrational beliefs is urged as this will affect the performance of student and 
teachers in future and was supported by Ellis (2006) who theorizes that decreasing 
irrational beliefs leads to healthier expressions of emotions and more functional 
classroom behaviors among teachers.   
 
 
 However, “stress”, “activating event”, and “irrational beliefs” do not only 
behave independently but influence each other in different situations also.  Ellis and 
Bernard (2006) assert that the relationship between activating event and stress 
variables are supported REBT approach especially the ABC Model.  Some 
researcher revealed irrational beliefs and stress (Mastura et al., 2010).  Laura and 
María (2006) found that teacher irrational beliefs correlate significantly and 
positively with teacher distress, as well as with the psychological variables, and with 
the data on absenteeism, and significant relationships between irrational beliefs, 
burnout, somatisation, depression, anxiety, and role-related stress.   
 
 
 Meanwhile, Meehan (2011) and Lucica (2012) justified the relationship 
between irrational beliefs and stress which revealed teachers recorded high number 




having high level of irrational beliefs may view themselves as having high level of 
stress.  Dryden (2012) states that stress are largely determined by cognitive factors of 
beliefs held by individuals whether rational or irrational. Therefore, it is required to 
determine of the existence of the relationship between irrational beliefs and stress. 
ABC Model is the main component of REBT that shows a significant relationship 
between emotional disturbance or stress and the belief systems towards events that 
occur in individual’s daily life. Thus, the study of irrational beliefs and stress was 
supported to be carried out by employing Model ABC in REBT approach. 
 
 
 According to Marić (2000), individuals with high levels of irrational beliefs 
will develop unhealthy negative emotional response in the presence of negative 
activating events.  Hence, it was believed that individuals with irrational beliefs have 
a higher tendency toward holding unhealthy beliefs regarding negative event 
compared to individuals with rational beliefs.  The stress faced by individuals has a 
significant relationship with their beliefs system toward event that occurs to them 
(Ellis, 2002).   David et al. (2005) also revealed high level of stressful event 
associates with high level of irrational beliefs with both functional and dysfunctional 
negative feelings.  Since individuals may have rational beliefs or irrational beliefs 
towards an event that has happened to them, the level of irrational beliefs held among 
secondary school teachers were studied. Therefore, in this study the researcher is 
interested in determining the relationship between activating event and consequences 
of teacher stress as a whole.  
 
 
 The occurrence of activating event may trigger the beliefs of individuals 
towards the event and how they react as consequences according to Model ABC 
developed by Ellis and Bernard (1983).  Model ABC of Ellis and Bernard (1983) was 
developed based on the REBT approach where the happening of A (happening event) 
will trigger the B (beliefs) of individual and will contribute to the C (consequences).  
Ellis (1991) has also found that different stress situations have significant 






 REBT can be applied in educational field and the extension of REBT can be 
denoted by rational-emotive behaviour education and also consultation (Bora et al., 
2009).  Hence, the study of activating event, irrational beliefs and teacher stress was 
carried out in REBT approach by employing Model ABC and discuss: stressor in 
context of activating event (A), irrational belief in context of beliefs (B) and stress in 
context of consequences (C). The usage of REBT approach and Model ABC are able 
to avoid the general assumption of stress being caused by activating event.  
Researcher became interested in the issues of how irrational beliefs can mediate in 
the relationship between activating event and stress.   
 
 
 Up to now, researcher has not yet found any study related to the three 
variables among the secondary school teachers.  Hence, this study will explore to 
what extent irrational beliefs act as mediator in the relationship between activating 
event and stress among secondary school’s teachers.  The objective of this study is to 
study the irrational beliefs (B) as a mediator in the relationship between activating 





1.3 Statement of Problems 
 
  
 Teachers have come under fire for student’s achievement gaps and reformed 
policies enacted by the government to enhance schools and teachers effectiveness 
(Shernoff et al., 2011).  Similar situation take place in Malaysia, where teachers have 
to cope with daily teaching sessions, students affair, paper works, providing student 
academic information required by ministry, being responsible for student’s 
performance, and other tasks in daily routine. Some teachers even have to bring their 
works home in order to complete task on time and these situations had led to 
experience of stress among teachers. An unproductive level of stress may be a risk to 
teachers as it can affect teaching performance, personal life, and also students 




population of teachers face psychological distress, mental and physical fatigue when 
compared to other professions (Shernoff et al., 2011).  Thus, teachers’ risk of 
experienced stress is increasing, and therefore it is important in understanding the 
process that lead to teacher stress (Azlihanis et al., 2009).   
 
 
 Local research has revealed the situation of teacher stress among primary and 
secondary schools. Nurul Izzah et al. (2010) report that 71.7 percent teachers 
experience moderate level of stress, while 12.1 percent reported a low mental health 
status among primary school teachers in Klang Valley, Malaysia.  Another researcher 
has revealed 34 percent of stress prevalence, 17.4 percent of mild-stress suffered by 
secondary school teachers in Kota Bharu, Malaysia, and that non-job-related factor 
such as age, duration of work and psychological job demands are significantly 
associated with stress level of teachers (Azlihanis et al., 2009).  Hence, it is 
important to study teachers’ stress in individual countries especially among 
secondary schools teachers who also need to handle teenager’s issues such as 
discipline, juvenile crime, gangsters and vandalism besides daily workload.  Thus, 
local circumstances must be taken into account in design of study so the problem of 
teachers stress can be solved from the root. The design of the study was correlation 
in order to study the factors that influence stress among teachers. 
 
 
 However, study regarding stressors and levels of stress among teacher was 
not enough as there are other indirect causes contributing to teacher’s stress other 
than activating event.  Therefore, the influence of any mediator in the relationship 
between activating event and stress among teacher can be studied.  This has led to 
the misconception that stress is caused by activating event without influenced by 
other aspects.  According to the REBT theory, “stress” is determined by how 
individuals perceive and evaluate stressing events, not by the actual event (Ellis et al., 
1997).  This means that when teachers faced with a task, the stress they experience 







 Therefore, there is a gap or issue that there are other indirect causes 
contributing to teacher’s stress other than activating event.  For example, some 
teacher felt more stressed and some felt less stressed when given similar task (which 
act as an activating event).  This issue was in line with Nurrul Iza (2013) who found 
irrational beliefs as partial mediator to activating event (A) and stress (C) among 
fully residential school teachers in Johor.  Moreover, irrational beliefs act as a 
convincing mediator variable than as a moderator in the relationship between events 
(activating events, A) and emotional reactions (irrational beliefs, B) (Jacofsky, 2005).  
Thus, this study will focus on to what extent irrational beliefs (B) acts as mediator in 
the relationship between activating event (A) and stress (C) by using hierarchical 
multiple regression in the Mediation analysis.  However, there is possibility of 
different results regarding the impact of irrational beliefs as mediator which either no 
mediation, partial mediation or full mediation in the relationship between activating 
event and stress in this study.     
 
 
 Meanwhile, irrational belief is one of main idea in Rational Emotional 
Behavioral Therapy, REBT.  REBT can be applied in educational field and the 
extension of REBT can be denoted by rational-emotive behaviour education and also 
consultation (Bora et al., 2009). Hence, the researcher was interested to carry out the 
study using REBT approach; other suitable theory will also be studied and compared 
to be used as the theoretical guidelines of the study.  The overriding problem of this 
study is to study irrational beliefs as mediator, and to what extent does it influence 
the relationship between activating event and stress among secondary school teachers. 
 
 
   The study was carried out qualitatively so that the level of stress and the 
impact of irrational beliefs can be measured. Since there is no study has yet been 
carried out related to the influence of irrational beliefs in the relationship between 
activating event and stress among teachers in Skudai, Johor Bahru, hence researcher 
takes the initiative in conducting this study among secondary school teachers in 
Skudai, Johor Bahru.  This study has been conducted to find out the level of 
irrational beliefs and stress among teachers based on the REBT theory, and to 




1.4 Purpose of Study 
 
 
The purpose of this study is to study irrational beliefs among secondary 
school teachers and identify to what extent the irrational beliefs act as a mediator in 





1.5 Research Questions 
 
 
 Abdul Halim Abdul Raof (2007) defines the research question as the enquiry 
needed by researcher to find out the answer for a study.  The research questions for 
this study are extended from problem of statement so that the result of this study will 
reveal the answer of research questions precisely following the core of this study.  
The research questions of this study are: 
 
1. What is the level of irrational beliefs (B) among secondary school 
teachers? 
2. What is the level of stress (C) among secondary school teachers? 
3. What is the impact of activating event (A) on stress (C) among secondary 
school teachers? 
4. What is the impact of activating event (A) on irrational beliefs (B) among 
secondary school teachers? 
5. What is the impact of irrational beliefs (B) on stress (C) among 
secondary school teachers? 
6. To what extent do irrational beliefs (B) act as mediator in the relationship 








1.6 Research Objectives 
 
 
Research objectives are what is to be achieved through the study and should 
be related to the research questions (Abdul Raof, 2007).  The research objectives 
should be derived based on the research questions to ensure that the study is carried 
out according to its main purpose.  The objectives of this study are: 
 
 
1. To identify the different levels of irrational beliefs (B) among secondary 
school teachers.  
2. To identify the different levels of stress (C) among secondary school 
teachers.  
3. To identify the impact of activating event (A) on stress (C) among 
secondary school teachers.  
4. To identify the impact of activating event (A) on irrational beliefs (B) 
among secondary school teachers.  
5. To identify the impact of irrational beliefs (B) on stress (C) among 
secondary school teachers.  
6. To identify irrational beliefs (B) as mediator in the relationship between 





1.7 Hypotheses of the Study 
 
 
According to Salkind (2009), the definition of “hypothesis” is stated as an 
educated guess to be tested.  Salkind (2009) also states that a null hypothesis refer to 






Ha1: There is significant impact of activating event (A) on stress (C) among 
secondary school teachers in Skudai, Johor Bahru.  
 
Ha2: There is significant impact of activating event (A) on irrational beliefs 
(B) among secondary school teachers in Skudai, Johor Bahru.  
 
Ha3: There is significant impact of irrational beliefs (B) on stress (C) 
 among secondary school teachers in Skudai, Johor Bahru.  
 
Ha4: There is significant impact of irrational beliefs (B) as mediator in the 
relationship between activating event (A) and stress (C) among 





1.8 Significance of the Study 
 
 
 This study will contribute significantly to all units and fields involving 
researchers into secondary schools in Skudai, Johor Bahru and their management, 
education field, and also for general knowledge enlargement.   
 
 
 In terms of knowledge, especially in the emotional and behavioral 
psychology fields, the result of this study contributes empirical evidence concerning 
the relationship between activating event, and stress based on irrational beliefs as a 
mediator among teachers.  The aim of this study is to increase the number of studies 
related to the three variables: activating event, irrational beliefs, and stress, as there 
are only few studies that have been carried out regarding these three variables in 
Malaysian context.   
 
 
 Based on the academic or research perspectives, this study directly provides 
the findings on the relationship between activating event (A) and stress (C), 




between activating event (A) and irrational beliefs (B) with statistic explanation 
based on teacher’s irrational belief.  Through this study, the researcher has obtained 
better understanding to what extent irrational beliefs act as mediator in the 
relationship between activating event and stress held by secondary school teachers.  
  
 
 The results of this study also provide constructive ideas and practical 
recommendations for secondary schools administration in providing stress 
management courses for teachers.  They may utilize the information obtained by this 
study as a guideline to associate activating event (A) and stress (C), irrational beliefs 
(B) and stress (C), and activating event (A) and irrational beliefs (B) among teachers.   
 
 
 The results of this study may also assist teachers in Skudai to identify what 
contributes to their stress most at their workplace.  The identification of stressor that 
contribute to stress not only helps to enhance a healthy working environment, quality 
education is also being ensured and delivered to students under stress-free condition.  
 
 
 The results obtained through this study benefit the target schools by helping 
their administrations in obtaining a clearer picture of the levels of stress and 
irrational beliefs faced by the teachers in their school.  Furthermore, the school 
administrations can further understand the importance of teachers’ beliefs and how 
teachers’ irrational beliefs can play a mediator role in the relationship between 
activating event and stress.  By this, the school administrations recognize the need of 
minimizing irrational beliefs in order to decrease the level of irrational belief and 











1.9 Scope of Study 
 
 
 This study is focused on investigating the irrational beliefs as mediator in the 
relationship between activating event and stress among secondary school teachers in 




 The demographic factors are not limited in this study, as it consists of 
differences in gender, age, races, academic qualifications and teaching experience, 
all of which can have affected the respondent’s irrational beliefs and stress.  The 
variables of this study include activating event, irrational beliefs, and stress.  The 
independent variable, mediator, and dependant variable of this study are respectively 
activating event, irrational belief, and stress.  The irrational beliefs of teachers were 
measured by four dimensions: demandingness, awfulizing, low frustration tolerance, 
and global evaluation.   
 
 
 The data of the respondents were collected through a set of questionnaire to 
determine the relationship between irrational beliefs systems and stress among 
boarding school students.  Research design of the study was correlational and the 
data collected from the respondents were then analyzed using Statistical Package for 
Social Sciences (SPSS) software.  The time taken to conduct this study was 













1.10 Conceptual and Operational Definitions 
 
 
 Both conceptual and operational definitions for each variable involved in this 
study were elaborated as below.  There are terms that require detailed definition as 
there may be difference between a general definition and a definition of variables in 
this study.  According to Sabitha Marican (2005), a conceptual definition is general 
as it refers to the theoretical definition that has to be stabilized by previous study.  As 
for operational definitions, Sabitha Marican (2005) refers to it as a definition that is 
being used by a researcher to explain to the respondents the variables that are being 
studied.  These definitions give a brief picture about how the studied variables shall 





1.10.1 Activating Event (A) 
 
 
 Grieger and Woods (1993) described an activating event as the trigger of a 
person’s belief system at point “A” of Model ABC.  An activating event may be an 
activity, action, agent, experience, object, person, situation, or stimulus in the ABC 
model that disturb an individual (Ellis and Dryden, 1997).   
 
 
 An activating event is any event that happens under the circumstances that a 
person will perceive, evaluate and trigger their beliefs about the event.  Stressors of 
teachers may include conflict with the school’s administration, unmotivated students 
and work overload (Byrne, 1999).  An event cannot be taken as an activating event if 
the individual does not perceive any emotional information or emotional disturbance 






 In this study, an activating event is adapted to the concept of “A” which is an 
activating event in the ABC framework of REBT.   An activating event in this study 
is being used to address causes, stressors, impacts, and factors of stress.  This allows 
and fulfills the requirement of relationship between stressors (activating event) and 
stress for mediator analysis.  From the perspectives of stress, activating event may be 
the stressor experienced by an individual. Therefore, the activating events 
experienced by respondents were measured by employing an instrument, namely 
Questionnaire of Teacher’s Activating Event and Stress (SPTG) which consist of 34 
items.  This instrument requires the responses of respondents regarding activating 
event based on the dimensions of stress such as: workload, student’s attitude, 





1.10.2 Irrational Beliefs (B) 
 
 
 According to Dryden and Neenan (2004), irrational beliefs are any ideas or 
beliefs which are rigid and extreme, illogical., not consistent with reality empirically 
and hinder an individual from achieving goals.  On the other hand, rational beliefs 
are ideas or beliefs that are flexible, pragmatic, logic, consistent with reality not 
extreme and assist individuals towards achieving goals.   
 
 
 According to DiGiuseppe (1996), irrational beliefs refer to beliefs that can 
have impacts on emotion that is maladaptive and inappropriate, behavior that prevent 
individuals from achieving their objectives.  In contrast with irrational beliefs, 
rational beliefs are those where individuals can think rationally even when 







 In this study, irrational beliefs refer to the scores obtained using the 
Questionnaire of Teacher’s Irrational Beliefs (SSKG).  The SSKG consists of 49 
items which include four subscales of irrational beliefs based on the REBT approach, 
namely: demandingness, awfulizing, low frustration tolerance, and global evaluation 
as stated below: 
 
i. Demandingness:  
A rigid idea whereby individual absolutely prioritize a certain situation so 
that it “must” or “must not” happen.   
ii. Awfulizing:  
The idea, evaluation or belief that is extreme toward a negative event.  
iii. Low frustration tolerance: 
An idea or extreme belief that occurred when a situation does not fulfilled 
an individual. 
iv. Global evaluation: 






1.10.3 Stress (C) 
 
 
 According to Hans Selye (1974), demands for physiology, psychology, and 
environment causes stress.  Selye (1974) states that individual body tends to create 
extra energy when dealing with stressors, and stress occurs due to fact that individual 
bodies do not utilize all the energy created when dealing with stressor or activating 
event.   
 
 
 David (1984) asserts that occupational stress has two conceptual definitions.  
Firstly, occupational stress refers to physiological responses of individuals such as 




the blood stream that resulted from individual’s frustrations caused by the interaction 
with the environment.  Secondly, it refers to the negative appraisal from the 
environment itself such as workload, inadequate resources and time associated with 
the current job that lead to anxiety and chronic pressure in meeting the job demand. 
In this study, stress refers to the items scores obtained using Questionnaire of 








 In conclusion, this chapter has explained the research background, statement 
of problem, research objective, research hypotheses, conceptual and operational 
definitions of variables in details. There are three variable in this study: activating 
event as independent variable, irrational beliefs as mediator variable and teachers 
stress as dependent variable. The main purpose of this research is to discuss how 
irrational beliefs can affect relationship between activating event and stress. Teachers’ 
irrational beliefs play the role of mediator between activating event and stress can be 
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